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Prof Guofang Li

University of British Columbia

Dr. Guofang Li is Professor and Tier 1 Canada Research Chair in
Transnational and Global Perspectives of Language and Literacy
Education of Children and Youth at the University of British Columbia. Her
research explores bilingualism, digital literacies, technology-supported
instruction, and equity-oriented teacher education through longitudinal
and cross-cultural studies. She examines how children and youth
navigate multiple languages and literacies across home, school, and
digital environments, and how educators can foster inclusive, identity-
affirming learning. Dr. Li is a Fellow of the American Educational
Research Association (AERA) and recipient of the International Literacy
Association's International Citation of Merit (2025). She has twice
received the Edward Fry Book Award from the Literacy Research
Association (2006, 2013) and earned multiple AERA honors, including the
Second Language Research SIG Mid-Career Award. In 2023-2025, she
was ranked among the world's top 2% most-cited researchers in
education and the social sciences by Stanford University and Elsevier.
Her scholarship has contributed to teacher preparation, curriculum
development, and literacy policy across diverse educational systems.
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University of New South Wales

7EEER (Jon Eugene von Kowallis B&- L& HEZIZ) £ &
EEBEEMN. RERAFEREHERBE L ARAEPRXRERE.
BANDRAFAREERE. BESIHHELLEARSS2L. BEREK
B (R-AaAxXHL) B, bAEHKERE. MNBERFIERS
BX (PEME) L, GEIRINBEHEER. ZEMEE
BRERPXAREE. EREARBENAREE. EAREARBHE
FRBHE. IRBAFREBMRE. EEAXBESHEEH
2., BEEH The Lyrical Lu Xun: A Study of His Classical-style
Verse (BMERE:HA). The Subtle Revolution: Poets of the
'Old Schools' during Late Qing and Early Republican China {4
W Ed: ARRVERBSHR). (PREBEAERF) (B
5. HERXZHARt) . Warriors of the Spirit: the Early wenyan
Essays of Lu Xun {¥5#Ritt: BRRHAXEH) (MNME
RMABREZERPEAREZAELAR). Lu Xun: A Brief
Biography and Annotated Bibliography of Scholarly Sources in
Chinese, English and Japanese (&M ERHP. H, BXER
MAREEZRT) (BIFHIR) ; B (EXXHEHER) BXFT
Frontiers of Literary Studies in China (EIXZ2WRaHE)
H9) £7, =%



https://www.languagecouncils.sg/mandarin/en/learning-resources/singaporean-mandarin-database
https://www.languagecouncils.sg/mandarin/en/learning-resources/singaporean-mandarin-database

i S IR
EHAL

HHETHREETERBHEEREIRRK HEEXHBHR
ity BE . ZEEK, th—HEEREESE, SHREHEHB
BEI(F, LHMEZE. SXUBRTHHXHES, Bk
BHESEME L E RN ER, SEARRARXEEHR
O, HIREEE. EEEER. RFIBERTFERRE, UK
REDHENRAS (SEAMEO) %, HIFARIERRE. &M
EXRBBANEBEXHERREM TERER

HEIR QMM EXH B2 HEARFAL (SCCL) MEHBER)
(2018) . BB B MTEBE (IEA) TDick Wolf 42248 )
(2007), UREBRBHEZR THRARRE, MARITRZ
MERBHBEMEET (UGC). EXHBMNAREREED
(SCOLAR) MEMABESHHRFMER, SBUIRHNARER
BIEPXE—NEZEBEENBEEERHAB, HERPGHFEEE
B. €EHZEREREME, UNEBEX2ENHEHEER, &
F, SRS NAIESZE. EXUREBANBERIER, E
BAZEEERAEEHIBEENREINHET. HEHRES T+
BiE, BRATHEHCEZERE TR, HRILERERSHE
BRENPXHEN HEER,




FasEdx

FERINEINE RS

Fas, tAEL, BEREWISEFELRE, BRIHMEKRE
BERER, ERIEINERBHER, BE2ENMATEREHRR
Rk, BEPXESHERRRRR, BTESH, 2R&EHR
A, HREFHBLEEESE, \TERZSEBERESREER
ZEEERHES, TRRAKBEEESERFAEERAEEER
EER, TESFHEETHFUREERMRADIEEHES,

ITERFRFEARMREAIEE2IE, HtERA. SARIEE iR
IH, FEMRE: UE—FERENEEE (PETTREX
). (BSHBHMR) FOPTINES 2R T3S LERG
X80%RE, HAREFAZP, EAAEFMIE, HIPRERIIE, ABEE
BiRE1R. 2025F B ATEERNEAR K ES iR, FAiZ
DRE, NE I2EEREAEXBETEK .

Prof. Shum, Shiu-Kee Mark

University of Melbourne

Mark Shiu Kee SHUM is an Honorary Associate Professor at the Faculty
of Education in the University of Melbourne and is supervising PhD
students there. He was the Head of Division of Chinese Language and
Literature at the Faculty of Education and was responsible for
developing Chinese language education programs in the faculty for a
decade. He attracted four General Research Funds (GRF) from the
Research Grant Council of Hong Kong, using Systemic Functional
Linguistics to conduct research projects in Chinese language education.
His research interests include Systemic Functional Linguistic theory,
Chinese language (in) education, text analysis, and second language
Chinese pedagogy etc. His major publications include Teaching Writing
in Chinese Speaking Areas (Springer 2005), The Functions of Language
and the Teaching of Chinese (HKU Press 2010), Integrating IB
Philosophy and Pedagogy into Chinese Language Teaching (John Catt
2015), Researching Chinese Language Education: from Functional
Linguistic Perspective (Routledge 2019), Controversies in Medium of
Instruction Reform: The Experience of Hong Kong (Springer 2021), and
Supporting the learning of Chinese as a second language : Implications
for Language Education Policy (Springer 2024). Since 2023, he has also
been serving as an Adjunct Professor in the University of Education at
Bandung in Indonesia.
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Dr Zhang, Justin

Namseoul University

IRELIRIERARFEBEAZ (Namseoul University) BhIRZHE K
BIFESOUERHENEE (IBEC) IEE 1. MURHEE RN E R

B, BEHERMBEELTRM (EEFLEE Cum Laude)
NEETE4, UIFEERMBEIIMHAMEE, RELTHEEEE
WERRHEHE, SRR, BEERLEAIECHBHEIER
%o FABBSURBMBEEMLS (IBEN) MZLKE, figEE
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Dr. Chan, Marjorie K.M

The Ohio State University

Marjorie K.M. Chan ( Bf ;& & ) is Associate Professor of Chinese
Linguistics at Ohio State University's Department of East Asian
Languages and Literatures, with its M.A. and Ph.D. program in Chinese
Linguistics, plus courtesy appointment in Linguistics. She teaches
phonetics/phonology, historical linguistics, dialectology, writing system,
and Chinese opera. She has published on Chinese dialects, humor,
sentence-final particles, language and gender, etc. Current linguistic
research explores harnessing GenAl for multimodal study of emotions,
facial expressions and affective prosody.

She has served on editorial boards of the Journal of the Chinese
Language Teachers Association, Journal of Chinese Language
Teaching, Korea Journal of Chinese Language and Literature, Frontiers
in Chinese Linguistics, and F8/51E ¥ . She has also served as VP, P,
and IPP for the Chinese Language Teachers Association; Executive
Secretary for the International Association of Chinese Linguistics; and

web editor for Chinese Oral and Performing Literature.
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Yu-Ju Lan is a Distinguished Professor in the Department of Chinese as
a Second Language at National Taiwan Normal University in Taiwan. Her
research focuses on integrating Al, the metaverse, and emerging
technologies into language learning and teacher education, with a
particular emphasis on learner engagement, instructional design, and

learning effectiveness. Prof Lan has been listed in the Stanford/Elsevier
Top 2% Scientists worldwide annual ranking for six consecutive years,
as well as in the career ranking for three consecutive years, reflecting
her sustained scholarly impact. Her research has been supported by
multiple externally funded projects and recognized with the 2022
Outstanding Research Award from Taiwan's National Science and
Technology Council. Prof Lan currently serves as Editor-in-Chief of
Educational Technology & Society and as Research Syntheses Editor of
Language Learning & Technology, actively contributing to international
research collaboration and providing academic leadership in the fields of
educational technology and language education.
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Professor GONG Yang (Frank) is an associate professor and teacher
educator in the University of Macau (Macau SAR, China). He is a global

leader in Chinese education, especially Chinese as a second/foreign
language (CSL/CFL) education. Born and raised in Mainland China, he
pursued his bachelor's degree in Chinese Language and Literature and
master's degree in History of Ancient Chinese at Zhengzhou University
before attending the University of Hong Kong (Hong Kong SAR, China)
to pursue his PhD in Second Language Acquisition and Teacher
Education. Frank worked as a language teacher (Chinese, English, &
Thai), K-12 education administrator, and Chinese journal editor. His
research interests include teacher education and development,
intercultural education, and technology and language education. He
serves on the editorial board of Language, Culture and Curriculum
(Taylor & Francis) and as the co-editor of Researching and Teaching
Chinese as a Foreign Language (University of Toronto Press).
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A Poetry-Based Approach to Grammar Practice
in Beginning Chinese Language Instruction

Yingqi Ou Beijjing Normal University

This paper explores the pedagogical potential of integrating poetry writing into grammar practice in
teaching Chinese as a foreign language. Using two student-style narrative poems, Li You’'s Date and
Terrible Day, Extremely Happy, as instructional examples, the study examines how repeated
grammatical structures can function not only as linguistic targets but also as rhythmic and narrative
frameworks for expression. In these poems, newly learned vocabulary and grammatical patterns—
such as resultative complements and degree expressions—are embedded within coherent personal
narratives, transforming traditional sentence drills into meaningful communicative production.

Rather than treating poetry as a reading activity, this approach positions poetic form as a constraint-
based creative task that encourages learners to reuse grammatical patterns while expressing
emotions and experiences. The repetition inherent in poetic structure promotes pattern recognition
and fluency, while emotional engagement strengthens memory and learner investment. Classroom
applications discussed include grammar noticing activities, guided reconstruction tasks, collaborative
poem creation, and performance-based reading.

The paper argues that poetry-based grammar practice bridges form-focused instruction and
meaningful output, allowing learners to experience grammar not merely as rules to memorize but as
resources for storytelling and emotional expression. This approach suggests a practical model for
integrating creativity into grammar-focused language teaching without sacrificing structural accuracy.

Keywords: Poetry-Based Learning; Form-Focus Instruction; Creative Language Tasks; Grammar
Practice; Beginning Chinese Teaching
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Cultural Transmission Across Religious
Boundaries: Chinese Cultural Representation in
Muslim-Majority Contexts

Heena Rathore Al AL

In the context of accelerating globalization, cultural transmission increasingly occurs across religious
and civilizational boundaries, generating new forms of negotiation, reinterpretation, and dialogue.
This study examines how Chinese cultural narratives are represented and mediated within Muslim-
majority societies, where Islamic values play a central role in shaping social norms, educational
practices, and public discourse.

Drawing on interdisciplinary perspectives from cultural studies and cross-cultural communication, the
research explores how cultural meanings are reframed when introduced into environments structured
by distinct religious worldviews. Rather than conceptualizing cultural transmission as a linear process
of dissemination, this study approaches it as a dynamic interaction shaped by local cultural
frameworks, selective adaptation, and contextual sensitivity. Particular attention is given to how
cultural symbols, social values, and ritual practices are negotiated to align with religious norms while
preserving their core cultural significance.

The analysis suggests that cross-religious cultural engagement requires dialogic strategies that
prioritize mutual understanding and cultural respect. In Muslim-majority contexts, the representation
of Chinese culture is not merely transferred but recontextualized, revealing the relational nature of
global cultural exchange. By examining how cultural narratives travel, transform, and acquire new
meanings across religious boundaries, this research contributes to broader discussions on
intercultural competence, religious diversity, and the evolving dynamics of international cultural
interaction.

Keywords: Cultural Transmission; Cross-Religious Communication; Chinese Cultural
Representation; Muslim-Majority Contexts; Intercultural Dialogue; Global Cultural Exchange
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Wh-topicalization in Adult English Speakers’ L2
Chinese

AL E HAAXE

The present study investigates the acquisition of L2 Chinese wh-topicalization in relation to two
hypotheses whose sole objective is to provide an explanation addressing the issue of native non-
native speaker divergence in end-state grammars. Twenty-seven adult L1 English speakers of highly
proficient L2 Chinese together with a group of thirty native Chinese speakers participated in an
acceptability judgment test (AJT). The results indicate that while learners established mental
representations for Chinese which involve wh-topicalization in D-linked wh-topicalization sentences,
they diverged from native-speaker representations in Non-D-linked wh-topicalization sentences. It will
be argued that the results are partially consistent with the Variable-Dependent Approach of Yuan and
Dugarova (2012), which extends the Interfaces Hypothesis of Sorace and Filiaci (2006) and Sorace
(2011), that cautions against attributing divergence to the whole interface domain. At the same time,
the results partially support the Interpretability Hypothesis of Tsimpli and Dimitrakopoulou (2007)
which suggests that the asymmetry in Chinese-English interlanguage grammar is the result of the
inaccessibility of an uninterpretable [+topic] feature in L2 Chinese. Neither of the two hypotheses can
adequately explain an observation where learners establish mental representations for Non-D-linked
wh-topicalization sentences in certain contexts but not in others.

Keywords: Interfaces; Variable-Dependent; Wh-topicalization; Uninterpretable features; L1
transfer; Input
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Integrating Survival Mandarin and Multimodal
Cultural Pedagogy: An Evidence-Based
Curriculum Model for Chinese Studies in a
Multicultural University Context

Zhijin Xu, Tanja Collet University of Windsor

The rapid global expansion of Chinese language education has generated increasing scholarly
attention to the pedagogical challenges of teaching Chinese as a Second Language (CSL), including
tone acquisition, character literacy, and heritage learner differentiation (Lightbown & Spada, 2013;
Wen, 2024; Yang, 2010). Concurrently, intercultural education research underscores the importance
of linking language instruction with cultural literacy and experiential learning in multicultural university
contexts (Deardorff, 2006). Despite these developments, many institutions continue to separate
language instruction from cultural and literary studies, limiting students’ access to authentic texts and
contemporary cultural discourse.

For over a decade, the Department of Languages, Literatures and Cultures at the University of
Windsor has offered Special Topics courses in Chinese culture and Chinese literature that
consistently attract strong enrolment and engagement. Increasingly, however, students have
expressed a need for structured Mandarin instruction to deepen their understanding of Chinese texts,
cultural practices, and modern society. Located in one of Canada’s most multicultural border cities,
the University of Windsor serves domestic students seeking global competencies, teacher candidates
preparing for multilingual K-12 classrooms, heritage learners familiar with dialects such as
Cantonese, and students pursuing careers in business and international fields. These demographic
and institutional realities motivated the development of a research-informed Minor in Chinese Studies
integrating survival-level Mandarin with cultural and literary inquiry.

The purposes of this study are twofold: (1) to develop an evidence-based curriculum model for
enhancing the existing Chinese culture and literature courses; and (2) to investigate the necessity

and pedagogical direction of structured Mandarin instruction within a multicultural university context.

This study employs a mixed-methods design combining quantitative and qualitative data. Data
sources include 60 student survey responses (34 valid completed surveys), which examined student
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motivations and preferred instructional methods for the existing culture and literature courses, interest
in Mandarin courses, perceived learning challenges (tones, pronunciation, character acquisition),
assessment preferences, and interest in experiential learning. In addition, 13 semi-structured student
interviews explored experiences in culture and literature courses, language-related anxieties,
expectations for Mandarin instruction, and classroom preferences. Consultations with five faculty
members across disciplines (Languages and Literatures, Education, Business, Gender Studies, and
Physics) provided perspectives on curriculum design, interdisciplinary collaboration, and global
competencies. Interviews with three external stakeholders—experienced Chinese language
educators—offered insights into best practices in CSL curriculum development, tone pedagogy,
multimodal instruction, and heritage learner support. Triangulation across these datasets ensured
alignment between student demand, faculty expertise, and disciplinary best practices.

Findings reveal strong enthusiasm for Mandarin and Chinese culture, particularly contemporary
society, art, cuisine, mythology, and modern literature. At the same time, several instructional
challenges emerged: insufficient language scaffolding for understanding cultural texts, limited
beginner-level Mandarin offerings, tone and pronunciation difficulties, assessment anxiety, and
barriers to accessing classical literature without linguistic support. Students consistently favor
interactive, multimodal, discussion-based learning environments over lecture-heavy formats,
preferring multimedia integration, guest speakers, creative projects, and experiential activities.
Faculty consultations further emphasize the importance of integrating survival-level Mandarin with
thematic cultural inquiry and experiential learning.

In response, this paper proposes a vertically aligned curriculum model structured around four core
strategies: (1) scaffolded survival Mandarin with progressive character integration; (2) multimodal and
station-based instructional design; (3) project-based and thematic cultural inquiry; and (4) experiential
and community-engaged learning. Assessment practices shift from heavily weighted final exams to
diversified formative evaluation, including portfolios, presentations, collaborative tasks, and reflective
writing.

This evidence-based model demonstrates how survival Mandarin, cultural literacy, and experiential
learning can be systematically integrated within a multicultural university setting. By foregrounding
multimodal pedagogy, scaffolded linguistic support, and community engagement, the proposed
framework offers adaptable strategies for CSL educators designing student-centered and sustainable
Chinese language programs in higher education.
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Constructing Al-Assisted Chinese Digital Writing
Pedagogy in Digital Humanities: An Empirical
Study Based on the Triple-Interaction Model for
Secondary Students

RES BEBHNEAE

The complex multilingual environments of Hong Kong and Singapore make learning and applying
Chinese increasingly difficult, with students generally facing the dual pressures of mother tongue
interference and declining digital writing motivation. This paper addresses the practical difficulties
faced by secondary school students in the digital transformation of Chinese digital writing in both
regions and proposes Triple-Interaction Enhancement Model——AOT. This model systematically
constructs the theoretical foundation for improving digital writing skills through three aspects:
automated retrieval training, optimized allocation of cognitive resources, and human-tech digital
writing collaboration. Research indicates that digital writing ability is essentially a comprehensive
performance of an individual's language organization and technological interaction in a digital
environment. Empirical analysis reveals that reasonable digital writing strategies can not only
compensate for the decline in students' memory of handwritten Chinese characters but also improve
the quality of higher-order writing by reducing writing pressure. This paper provides practical
guidance for curriculum reform in Chinese education in the Al era in both regions, emphasizing the
necessity of transforming from "traditional handwriting guardians" to "digital writers."

Keywords: Digital Writing; Triple-Interaction Enhancement Model; Al-Assisted Instruction;
Secondary School Students; Chinese L2
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Empowering the Mind: A Metacognitive
Framework for University Chinese Writing
Instruction in the Al Era

aprg &5 B TE T A

The rapid and pervasive integration of Artificial Intelligence (Al) into educational ecosystems has
ushered in a period of profound transformation for university-level Chinese writing instruction. This
technological shift presents a complex landscape of opportunities and challenges. On one hand, the
emergence of advanced large language models (LLMs), intelligent writing assistants, and
sophisticated learning analytics systems has revolutionized the writing process. These tools offer
students unprecedented support in areas such as automated topic generation, exhaustive material
retrieval, linguistic refinement, and structural optimization, thereby significantly increasing the
efficiency and technical quality of writing practice. However, this "algorithmic empowerment" is a
double-edged sword. The inappropriate or excessive application of Al has surfaced critical
pedagogical concerns: many students have begun to rely heavily on Al-generated content, leading to
a measurable attrition in independent inquiry and critical thinking. Furthermore, a trend of "passive
consumption" has emerged, where learners accept Al-generated feedback without the necessary
cognitive friction or deep reflection, resulting in superficial learning and a palpable loss of
personalized, authentic expression.

In response to these dilemmas, this paper identifies metacognition as the essential pedagogical
intervention. Metacognition, defined as the higher-order competence that allows learners to monitor,
evaluate, and regulate their own cognitive processes, provides a robust framework for navigating the
Al-mediated writing environment. Drawing upon the theoretical foundations established by John
Flavell in the 1970s, this research categorizes metacognition into two vital dimensions: metacognitive
knowledge (encompassing declarative, procedural, and conditional knowledge) and metacognitive
regulation (incorporating planning, monitoring, evaluation, and adjustment). This paper explores the
intrinsic, symbiotic connection between metacognition and Al-supported writing, arguing that while
metacognition serves as the internal engine for high-quality intellectual output, Al functions as an
external catalyst for metacognitive scaffolding. When properly aligned, these two elements create a
self-reinforcing cycle that elevates the student's role from a passive user to an active, self-regulated
architect of their own text.
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Furthermore, the paper provides a systematic analysis of how metacognitive strategies can be integrated into the
three core phases of the writing process: pre-writing planning, in-writing monitoring, and post-writing evaluation.
To operationalize these concepts, the study constructs a comprehensive teachingframework tailored for the Al
era. This framework is built upon four strategic pillars: the establishment of layered learning goals that distinguish
between human and machine contributions; the design of "reflective-heavy" writing tasks that require students to
justify their stylistic choices; the utilization of Al for providing granular, personalized feedback; and the
implementation of a dual-track assessment mechanism that values the metacognitive process as much as the
final written product.

Finally, the paper critically examines the systemic barriers to implementing this framework. These include the
widening digital literacy gap among diverse student populations, a lack of specialized Al tools optimized for the
nuances of Chinese literary expression, the ethical risks regarding academic integrity and algorithmic bias, and
the current deficit in Al-related pedagogical training for faculty. By offering targeted solutions to these challenges,
this research seeks to provide solid theoretical guidance and a practical roadmap for educators. Ultimately, the
study aims to foster a generation of university students who possess the independent writing abilities and critical
thinking skills necessary to thrive in an Al-driven world, promoting the high-quality development and deep
structural reform of university Chinese writing pedagogy.

Keywords: University Chinese Writing; Artificial Intelligence; Metacognition; Critical Thinking; Self-
Regulated Learning
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Teaching and Learning Chinese as a Heritage
Language (CHL)

i Bt (HEPIAER)

O

Research on Chinese heritage language (CHL) education has flourished in recent decades, driven by
the increasing presence of CHL learners in schools worldwide. Based on a systematic review of 53
empirical studies on CHL education indexed in the Social Science Citation Index (SSCI) and
published from 2008-2023, this study reveals that CHL research primarily focuses on four core areas:
CHL maintenance, CHL acquisition, CHL pedagogy, and CHL learners' identity. The research
methodologies within the existing literature show a predominance of quantitative studies, particularly
laboratory-based research on CHL acquisition, and the results highlight the critical role of the home
environment in supporting CHL maintenance. Future research should further investigate how CHL
learners’ ethnic identities are shaped by and interact with gender, socio-economic status, and dialect
backgrounds, while assessing tailored interventions and engaging in classroom-based action
research to enhance pedagogy and long-term language transmission across generations.
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Metacognitive Support in Immersive
Environments: A Study of Dyslexic Learners'’
Engagement with Classical Chinese Poetry

BIRE mameas

P ER Ty The Salvation Army Tin Ka Ping School, Hong Kong

The study extends the empirically validated "Walking the Ancient Paths — Virtual Reality Experience
for Learning Classical Chinese Poetry" project, which has shown significant efficacy in enhancing
students' emotional resonance, visual association, and memory retention of classical poetry.
However, students with special educational needs (SEN), particularly those with dyslexia, continue to
face challenges in text comprehension and metacognitive regulation, which remain difficult to observe
and support through conventional pedagogy.

To address these gaps, this research constructs an integrated intelligent learning system combining
immersive Virtual Reality (VR), Eye Tracking (ET), Automatic Speech Recognition (ASR), and an Al-
driven Chatbot. Using the HTC Vive Pro Eye, the system captures real-time gaze data to analyze
attentional allocation and cognitive states. The ASR and Chatbot modules enable natural interaction
and real-time feedback, supporting metacognitive monitoring during poetry learning.

Participants include primary students stratified by proficiency levels. Data from VR sessions, eye-
tracking, and voice interactions will be analyzed to assess learning outcomes across dimensions
such as comprehension and engagement. The study aims to reveal real-time cognitive patterns in
learners with dyslexia, providing educators with evidence-based insights for differentiated instruction.
Ultimately, it seeks to advance inclusive education by integrating multimodal technologies into
Chinese language teaching, enhancing pedagogical responsiveness to diverse learner needs.

Keywords: Dyslexia; Virtual Reality; Al-driven Chatbot; Eye Tracking; Automatic Speech
Recognition
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The Mediating Role of Character Typing on
Character Handwriting and Character Typing

Error Analysis
R, Florida State University

In today's digital and Al-driven era, Pinyin typing, or e-writing, has become an increasingly dominant
mode of written Chinese production, particularly in Chinese as a Second Language (CSL) contexts.
Typing is now widely integrated into CSL classrooms under instructional models such as “typing-
primary, handwriting-secondary (Chu, Coss, & Zhang, 2024).” Despite its growing prominence,
however, its impact on learners’ Chinese character handwriting ability remains highly debated (Liang,
2025). Existing research has yielded mixed findings and has largely focused on native-speaking
children rather than CSL learners. To address this gap, the present study examines whether and how
character typing skills influence character handwriting ability.

Sixty intermediate-level CSL learners (HSK 4-5) completed a comprehensive battery of tests,
including measures of character typing proficiency, character handwriting ability, orthographic
awareness, phonological awareness, orthographic—phonological conversion skill (i.e., the ability to
retrieve character pronunciation), and overall Chinese proficiency (measured by a cloze test; Feng et
al., 2021). Data were analyzed using Hayes' PROCESS macro (Model 4 and Model 59), with 5,000
bootstrap resamples and heteroskedasticity-consistent standard errors (HC3).

Correlation analyses revealed a significant positive relationship between Pinyin typing skill and
Chinese handwriting ability (r = .50, p< .001). Mediation analyses further showed that, after
controlling for overall Chinese proficiency, Pinyin typing proficiency had a significant total effect on
handwriting performance. However, once the mediators were entered into the model, the direct effect
became non-significant, indicating full mediation. Among the three proposed mediators, only
orthographic—phonological conversion skill (i.e., the ability to retrieve character pronunciation) yielded
a significant indirect effect (Boot 95% CI [0.04, 1.75]), accounting for approximately 35% of the total
effect. In contrast, neither phonological awareness nor orthographic awareness significantly mediated
the relationship. Although typing proficiency positively predicted orthographic awareness, this
increased structural awareness did not translate into improved handwriting performance when actual
motor production and fine-grained memorization of character components were required.
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Further moderated mediation analyses showed that Chinese proficiency negatively moderated the
direct effect of Pinyin typing on handwriting ability. The predictive effect of typing was strongest
among learners with lower proficiency and gradually weakened as proficiency increased. Moreover,
the indirect effect through orthographic—phonological conversion skill was significant only at
intermediate levels of proficiency, suggesting a nonlinear, proficiency-dependent pattern. In other
words, Pinyin typing appears to most effectively support handwriting development when learners
have developed a basic but not yet fully automatized system of character knowledge.

Beyond the mediation model, we conducted a systematic error analysis of learners’ character typing
performance. While handwriting error patterns have been extensively studied, research on typing
errors remains limited. To fill this gap, we classified typing errors into three major categories. First,
phonological errors involved incorrect Pinyin input and were subdivided into incorrect initials,
incorrect finals, or errors in both. Second, orthographic selection errors occurred when the Pinyin
input was correct, but the learner selected the wrong character, either one that was visually similar or
one that was visually dissimilar. Third, other errors included additions, omissions, and sequencing
errors (incorrect order without addition or omission). This fine-grained categorization allows for a
more precise examination of how phonological encoding and orthographic retrieval interact during
character typing.

Taken together, the findings demonstrate the cognitive pathway through which Pinyin typing supports
handwriting development in CSL learners. Rather than directly enhancing general phonological
awareness or character structural knowledge, typing appears to strengthen the efficiency of
orthographic—phonological mapping, which in turn facilitates character retrieval during handwriting.
These results provide empirical support for a staged and balanced integration of typing and
handwriting in CSL pedagogy.

Keywords: character typing; character handwriting; typing error analysis
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Emotional and Dispositional Pathways to
Motivated Behavior in College Chinese Learners
in North America: A Structural Equation
Modeling Study

Zhiyin Dong University of Delaware
Zhiying Qian Florida State University
Chao Han University of Toronto

Research on non-cognitive individual differences in second language acquisition (SLA) has expanded
rapidly; however, Languages Other than English (LOTE), particularly Chinese as a foreign language
in North American contexts, remain severely underrepresented (Zhao & Wang, 2023). Guided by the
Positive Psychology framework (Maclntyre & Gregersen, 2012; Maclntyre et al., 2019) and the
broaden-and-build theory (Fredrickson, 2001, 2013), this study investigates how emotional (foreign
language enjoyment or FLE) and dispositional (L2 grit) factors jointly shape motivated learning
behaviors among college learners of Chinese in North America. Data were collected from 430
college-age learners, including 119 heritage learners, using three established composite
questionnaires (Papi et al., 2019, for motivated behavior; Teimouri et al., 2020, for L2 grit; and Botes
et al., 2021, for FLE).

Multigroup Structural Equation Modeling results indicate that L2 grit directly predicts motivated
behavior, whereas enjoyment dimensions influence it only indirectly through grit via a full mediation
path. That is, adding direct paths from enjoyment dimensions to motivated behavior did not improve
model fit (p = .373). This pattern aligns with the broaden-and-build theory (Fredrickson, 2001, 2013),
which posits that positive emotions gradually build enduring psychological resources. In this context,
enjoyment fosters perseverance over time, and it is this strengthened dispositional capacity that
ultimately drives sustained motivated behavior. Although prior research in other contexts has
identified enjoyment as a stronger direct predictor of L2 engagement and achievement (e.g., Liu &
Wang, 2021; Derakhshan & Fathi, 2023), our findings suggest that grit assumes a more central role
in the present context, where Chinese learning is linguistically demanding, largely elective, and
characterized by limited external exposure. Under such challenging conditions, enjoyment alone is
insufficient; it must translate into sustained perseverance to support long-term effort.
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Our findings also contribute to theorizing the relatively newer SLA constructs of L2 grit and enjoyment
within an underexplored LOTE context. Among the two grit components, the persistent effort (PE)
dimension emerged as a significantly stronger predictor (p< .001) of motivated behaviors than the
consistent interest (Cl) dimension for both heritage (PE: B = .731, p = .001; CI: B = .016, p = .839)
and non-heritage learners (PE: 3 = .814, p< .001; Cl: B = .020, p = .700), underscoring the centrality
of sustained effort in L2 behavioral engagement. Self-related enjoyment—reflecting personal
fulfillment andintrinsic positive feelings—strongly predicted PE in both heritage (B = .872, p = .001)
and non-heritage learners (B = .799, p< .001), with no significant group difference (p = .455). It also
predicted CI in both groups; however, this association was significantly stronger (p = .004) among
non-heritage learners (B = .878, p< .001) than among heritage learners (8 = .511, p = .045). No other
significant group differences were observed.

Overall, our findings shed new light on how emotional and dispositional factors interact in Chinese as
a foreign language learning, positioning grit as the more proximal predictor of observable learning
behaviors. The current study further refines the conceptual distinction between emotional experience
and dispositional perseverance and clarifies the differential roles of grit subcomponents across
learner populations. Pedagogical and programmatic implications are also discussed.

Keywords: L2 individual variables; L2 grit; Foreign Language Enjoyment; Motivated Behavior
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Heritage, Language, and Difference: Unlocking
Living Resources in Chinese Classrooms

Prof Guofang Li  (University of British Columbia)

Chinese heritage language learners in North America come from increasingly diverse worlds shaped
by migration, dialectal variation, and transnational family histories. Yet, heritage language education
has often treated these learners as a relatively uniform group, overlooking the intercultural and
intracultural differences that structure their everyday language practices. Drawing on studies with
bilingual children, their families, and CHL teachers, this presentation examines how home literacy
practices, classroom interactions, and institutional expectations shape heritage language learning in
complex and uneven ways. Rather than approaching diversity as a problem to be managed, the talk
reframes difference as a form of living heritage, constituted through students’ linguistic repertoires,
affective experiences, and cross-contextual ways of knowing. It foregrounds how teachers and
scholars can engage with learners’ experiences across languages, places, and generations to
recognize, sustain, and ethically mobilize these living resources in educational practice. In doing so,
the keynote invites a reimagining of Chinese language education that is more inclusive, identity-
affirming, and responsive to the complexities of contemporary Chinese classrooms.
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Embodied Language, Living Culture:
Synergizing Al and Somatic Inquiry in
Chinese Education
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As generative Al reshapes the educational landscape, new opportunities emerge to deepen, rather

than displace, the human experience of language learning. This lecture proposes a pedagogical
framework that synergizes Artificial Intelligence with Embodied Learning to innovate Chinese
language education.

Moving beyond the binary of "digital vs. physical," this presentation explores how Al tools can amplify
somatic inquiry in language teaching and learning. We will examine how Al-generated immersive
scenarios and adaptive feedback can serve as a dynamic scaffold, enabling learners to engage in
"Living Culture" and "authentic context" through physical enactment, sensory perception, and
performative tasks. By combining the computational power of Al with the cognitive depth of embodied
practice, this talk demonstrates a future for TCSL where technology acts as a catalyst for authentic,
physically grounded language acquisition.
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Mandarin and Cantonese-dubbed Young
Nezha: A Multimodal Linguistic Study of
Emotions, Facial Expressions and Affective
Prosody
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The two Chinese animated films, Ne Zha (2019) and, especially, Ne Zha 2 (2025), have received
raving reviews since their release. Besides the films’ sophisticated animation, the incredible talent of

the voice actors brought the characters to life. This study focuses on young Nezha (MBFE) in the first
film, using both the original Mandarin-dubbed version and the later Cantonese-dubbed version from
Hong Kong. L Yanting (S3£1%) is the voice actor for the Mandarin-dubbed version, while Jacqueline
Chan BR;figH (Chan Pui-yin), a former child star, is the voice actor for the Cantonese-dubbed version.
Both voice actors made concerted efforts to be authentic in portraying a young, impulsive child who is
very quick to show his emotions, both in his speech and in his facial expressions. This project is a
multimodal linguistic study of young Nezha's speech and facial expressions conveying different
emotions during the film.

The current study of emotions makes use of Paul Ekman’'s set of seven basic emotions—Anger,
Fear, Contempt, Disgust, Happiness, Sadness, and Surprise (Ekman & Friesen 1971, Ekman
1977, Ekman & Cordaro 2011). These emotions, which are deemed universal, have been widely
adopted for studying emotions and facial expressions. This research extends the study to include
speech. Thus, five basic research questions are posed here:
RQ1: Are all seven emotions displayed by young Nezha in the 2019 animated film?
RQ2: What are the facial expressions that accompanied those emotions?
RQ3: How well do Nezha's facial expressions for the different emotions comply

with Ekman’s descriptions of those emotions?
RQ4: How similar or how different do the Mandarin- and Cantonese-speaking

Nezha's display their emotions in their speech?
RQ5: How does a GenAl tool such as Gemini 3, with its multimodal capabilities,
analyze the different emotions shown in the speech of the two Nezha's?
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While details will be presented at the conference, a quick summary is provided here. With respect to
RQ1, all seven emotions can be found in the two Nezha's, although in the case of what is most easily
identified as fear, there are no utterances to accompany that display of utter fear. A systematic set of
responses to RQ2 be presented, with images captured from the film exhibiting the different emotions.
Regarding RQ3, it is important to keep in mind that the facial expressions for the seven emotions
were based not only on human beings but also on adult human beings. A young child—whether this
is a real child or one in an animated film—may not necessarily display all the facial features of an
adult, such as a wrinkled forehead. At the same time, an animation is different from a photograph of a
human face, potentially simplifying some details. That is an interesting challenge for animators.
Regarding RQ4, overall, the two varieties of Chinese display fairly similar affective prosody for the
different emotions.

Lastly, with respect to RQ5, Gemini 3 shows itself to be very capable of identifying the emotions
based on audio and on video input, but had some difficulties when presented with the text only, or
with just the static facial expression. One emotion that | had added in an earlier study of the original
Mandarin-dubbed version was Worry, for the Mandarin utterance given in (1), after Nezha had hit his
shuttlecock too hard and knocked his mother flying into the wall behind her.

(1) Gemini 3 identified Nezha's question to his mother as showing Fear

Mandarin IR, VRV SEAE?

Cantonese BRI 4, PRAT 5 MY k2

‘Mom, are you alright?’

As Worry is not part of Ekman’s seven basic emotions, the utterances in (1) were identified by Gemini
3 as Fear when the input was text, audio and video. One exception is identifying the facial expression
as Surprise in the Cantonese text. Nonetheless, Gemini 3 is also able to think outside the box, since
the prompt provides Gemini with the possibility of considering some emotion other than the given
seven. Thus, it is noteworthy that Gemini 3 recognizes the potential for the emotion to be that of
Worry or Deep Concern. For the Mandarin utterance, for example, it stated, “If the analysis extends
beyond Ekman's seven primary categories, the emotion is best defined as Worry or Deep Concern.”
Similarly, for the Cantonese utterance, it noted, “While “Fear” is the closest fit among Ekman's
universal seven, the specific context and prosody capture a sense of Acute Concern or Anxiety.”
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China's growing global influence, reinforced by the Belt and Road Initiative launched in 2013, has

driven a significant increase in international students choosing to study Chinese as a Second
Language (CSL). Yet despite this surge in learner numbers, the emotional experiences of CSL
learners remain underexplored, particularly in comparison to the extensive body of research focused
on English as a Second or Foreign Language (ESL/EFL) contexts. This mixed-methods study
addresses that gap by investigating the positive and negative emotional profiles of CSL learners and
examining the internal and external factors that shape those emotions.

Drawing on the principles of positive psychology, the study examines five key emotions: two positive
—enjoyment and pride; and three negative—anxiety, shame and boredom. Going beyond the
commonly studied "three-body problem" of anxiety, enjoyment and boredom, the study gives
particular attention to pride and shame, two emotions whose roles in language learning have been
relatively overlooked despite their documented influence on academic performance, self-efficacy and
learner autonomy. The study also investigates two learner-internal factors—attitudes towards the
target language (L2) community and cultural interest —alongside one learner-external factor,
pedagogical context, to assess their predictive effects on these emotions.

Data were collected from 231 international students enrolled at a Chinese university through an
online questionnaire incorporating validated scales for emotions and influencing factors. A subset of
28 students participated in follow-up semi-structured interviews. The study employed an explanatory
sequential mixed-methods design, whereby quantitative findings from descriptive statistics,
correlation analyses, and multiple linear regression were enriched and contextualised through
thematic analysis of the interview data.

Quantitative results revealed that participants experienced significantly higher levels of positive
emotions than negative ones, with enjoyment scoring highest (M = 4.17) and boredom the lowest
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(M = 2.29). Enjoyment and pride were positively correlated, while negative emotions—anxiety, shame
and boredom —showed significant positive relationships with one another, suggesting a potential for
mutually reinforcing adverse emotional states. Notably, anxiety and enjoyment showed no significant
correlation, a departure from findings in ESL/EFL research, suggesting that CSL learners may
experience both emotions concurrently rather than as opposites.

Regression analyses identified pedagogical context as the strongest predictor of both enjoyment and
pride, followed by attitudes towards the L2 community. Boredom was negatively predicted by
pedagogical context alone, while cultural interest did not emerge as a statistically significant predictor
of any emotion in the quantitative phase. However, qualitative data revealed that cultural interest—
encompassing engagement with Chinese media, music, travel and history — did play a meaningful
role in fostering positive emotions, highlighting the added value of integrating qualitative insights.

Thematic analysis of interview data elaborated on these findings, revealing that learners drew
enjoyment from the unique features of the Chinese language, technological learning tools and a
sense of challenge-ability alignment. Pride arose from progress in language skills and personal
development, while anxiety was predominantly linked to the complexity of Chinese characters and
tonal pronunciation. Shame, though infrequently reported, was connected to social judgement and
avoidance of interaction, and boredom emerged in contexts of classroom disengagement and heavy
homework loads.

The findings offer practical implications for CSL educators, including the value of culturally responsive
pedagogy, humour-based teaching strategies, supportive classroom environments and multimodal
feedback approaches. Future research should broaden participant diversity, incorporate mediation
analyses, and compare emotional experiences across varied learning contexts.
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From Linear Textbook to Multimodal Learning: A
Multimodal Al-Mediated Scaffolded Learning
Model for L2 Chinese Learning

e BB I EEAB

Learners of L2 Chinese frequently struggle to integrate vocabulary, grammatical patterns, and
communicative functions when engaging with linearly organised textbook materials (He, 2010).
Vocabulary is often memorised in isolation, grammar explanations remain abstract, and connections
between form, meaning, and use are insufficiently foregrounded (Bao, 2023; Wang, 2022). These
persistent challenges suggest that difficulties stem not only from linguistic complexity but also from
the representational structure of instructional materials. This study investigates how source-grounded
artificial intelligence (Al) can reorganise textbook content into multimodal formats that enhance the
learnability architecture of L2 Chinese.

Using NotebookLM, a platform that enables teachers to upload and interact with their own materials,
selected textbook units were systematically transformed into multiple artefact types, including audio
summaries, video overviews, flashcards, quizzes, slide decks, and mind maps. The resulting outputs
were examined through deductive content analysis structured around six learning-relevant
dimensions: lexical fidelity to source materials, grammatical accuracy of generated examples,
explicitness of form—meaning—use mapping, communicative function alignment, retrieval affordances,
and level-appropriate complexity control. These dimensions align with emerging frameworks for
evaluating multimodal Al-generated learning resources (Al-Shaikh et al., 2024; Bewersdorff et al.,
2024; Cunha, 2025). Cross-modal comparisons further analysed how vocabulary, sentence patterns,
and discourse functions were reorganised across auditory, visual, and practice-oriented
representations.

Findings indicate that Al-mediated restructuring preserved essential linguistic content while
increasing structural transparency and highlighting salient patterns, consistent with reported
affordances of multimodal Al tools in instructional design (Al-Shaikh et al., 2024; Bewersdorff et al.,
2024; Sikri & Nuguri, 2025; Yeo et al., 2025). Retrieval-oriented artefacts such as flashcards and
quizzes strengthened explicit form—function mapping, while visual formats including slide decks and
mind maps clarified hierarchical and relational structures among linguistic elements. Audio and video
summaries provided coherent conceptual overviews through controlled compression of textual
explanations. Across modalities, textbook input was reorganised from linear exposition into layered,
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function-oriented representations that more directly support comprehension and retention.

This study proposes a Multimodal Al-Mediated Scaffolded Learning Model (AIMSLM) as a systematic
framework for conceptualising source-grounded Al as a restructuring layer within L2 Chinese
instruction. By offering a replicable approach to analysing Al-generated instructional artefacts, the
study contributes to research on Al-supported language learning design and establishes a foundation
for future empirical investigations into learner outcomes.
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Evaluating Teacher- and Al-Generated Feedback
Practices in L2 Chinese Learners’ Writing

Heng Zhang University of Connecticut

Written Corrective Feedback (WCF) is a crucial pedagogical practice where instructors annotate
students’ writing to correct errors and ultimately improve language skills, but it is time-consuming,
particularly in large classes. Meanwhile, advances in generative artificial intelligence (GenAl) and
large language models (LLMs), especially ChatGPT, have opened new possibilities for automating
feedback provision. This study compares teacher- and ChatGPT-generated WCF on essays written
by L2 Chinese learners, examining their capabilities while identifying differences in feedback
practices, with a particular focus on direct feedback. Three experienced Chinese instructors and
ChatGPT-5 (reasoning mode) provided feedback on the same participant's responses under parallel
conditions. Findings reveal that ChatGPT-5 produced significantly more direct corrections and offered
more comprehensive coverage across local linguistic issues, whereas teachers' feedback
demonstrated greater contextual awareness, pragmatic appropriateness, and sensitivity to learners’
communicative intent. Teachers’ WCF integrated encouragement, reformulation, and selective
prioritization to scaffold revision, while ChatGPT-5's feedback, although consistent and explicit, was
occasionally mechanical, varied across sessions despite identical prompts, and showed limited
sensitivity to individual learners' needs. Overall, Al-generated feedback may serve as a useful
complement to teacher feedback, particularly in large classes, provided that its use is guided by well-
designed prompts and appropriate pedagogical oversight.

Keywords: L2 Chinese writing; corrective feedback; comparative analysis
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Multimodal Home Strategies for Chinese
Character Recognition in Hong Kong
Kindergarteners: Parental Practices, Beliefs, and
Educational Technology Use

2z81a BT T AL

Chinese character recognition is a foundational component of early Chinese literacy and a major
concern for Hong Kong families as children transition from kindergarten to Primary 1, where
traditional characters are learned alongside Cantonese. Home literacy research suggests that
parents’' informal practices (e.g., shared storybook reading) and formal teaching (e.g., explicit print-
focused instruction) contribute to children’s language and reading development through partially
distinct pathways (Sénéchal & LeFevre, 2002, 2014). In Hong Kong, home literacy practices have
been linked with children’s Chinese reading and character recognition (Lau & McBride-Chang, 2005).
Chinese character learning also poses orthography-specific challenges: recognition requires
integrating visual—orthographic structure, sound, and meaning, with evidence highlighting the roles of
orthographic and morphological skills (Li et al., 2012) and emergent knowledge of character
components/radicals (Chen, 2021). Preschool evidence further suggests that home literacy
environments relate to Hanzi recognition performance (Wang et al., 2025). Yet there is limited Hong
Kong—specific evidence describing what parents actually do to support character recognition at home
—particularly how they combine print, embodied activities, and educational technology as multimodal
scaffolds.

This study maps parental strategies for supporting Chinese character recognition among Hong Kong
kindergarteners aged 4-5 (K2—-K3), focusing on (a) the repertoire and frequency of strategies used
and (b) household factors and beliefs associated with different strategy profiles. Two research
questions guide the study: (1) What character-teaching strategies do parents report using at home,
and how frequently are they used? (2) How are strategy choices, especially the uptake of
digital/multimodal resources, associated with socio-economic status (SES), home language
environment, time constraints, domestic helper involvement, and parental beliefs about early literacy
and technology?

Approximately 100 parents of K2—K3 children were recruited through kindergartens and parent
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networks. Data will be collected via a structured questionnaire comprising: (1) background variables
(child age in months, parental education and income band, parental working hours, domestic helper
presence and helper language background, and home language practices); (2) home literacy
indicators (shared reading frequency and home print resources); (3) a strategy inventory rated on a
frequency scale (Never to Daily) across six domains: print-based shared reading (e.g., pointing to
characters during story reading), explicit character instruction (e.g., teaching radicals/components
and form—sound—meaning links), writing/embodied practice (e.g., tracing/copying and multisensory
writing), flashcards/spaced review routines, game-based activities (e.g., matching games and
environmental print “hunts”), and digital/edtech strategies (e.g., stroke-animation apps, e-books with
audio/highlighting, video-based character lessons, and parent—child co-use). ltems in the digital
domain also probe specific multimodal affordances (e.g., highlighting, tracing functions, gamified
feedback). (4) Belief measures capture expectations for character knowledge before Primary 1,
perceived effectiveness of handwriting practice, and attitudes toward educational technology,
complemented by brief open-ended descriptions of typical routines.

Analyses will report prevalence and rank-ordering of strategies, compute domain indices, identify
common “home character-teaching profiles” via cluster analysis (e.g., print-heavy, writing-heavy,
digital-heavy, mixed multimodal), and model predictors of domain use and profile membership using
regression. By providing an empirically grounded typology of parental character-teaching practices in
Hong Kong, the study contributes to multimodal teaching research by clarifying how parents
assemble multimodal resources (print, speech, gesture, writing, and digital tools) to scaffold character
learning outside school. Findings will inform parent guidance, kindergarten—home partnerships, and
the design of Cantonese-appropriate, interaction-rich educational technology that complements
developmentally appropriate character learning.

Keywords: home literacy environment; Chinese character recognition; parental strategies;
multimodal scaffolding; educational technology; Hong Kong.
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Integrating ASR Technology into Chinese
Instruction: Evaluating the Effectiveness of iSpraak
for Second Language (L2) Pronunciation Teaching

Zhupeng Li University of Connecticut

Pronunciation is a core component of intelligible and comprehensible second language (L2) speech,
yet L2 Chinese pronunciation instruction remains relatively underexamined within technology-
enhanced language learning research. With the increasing adoption of Artificial Intelligence (Al) in
language education, there is a need to investigate how Automatic Speech Recognition (ASR)
technologies can be pedagogically integrated into Chinese pronunciation instruction. This
presentation examines the use of iSpraak, a web-based ASR-driven pronunciation platform that
provides real-time transcription, intelligibility scoring, and word-level feedback, as a supplement to
first-year L2 Chinese pronunciation training.

Grounded in prior research on Computer-Assisted Pronunciation Training (CAPT), the study adopts a
15-week classroom-based quasi-experimental design involving twenty-four first-year L2 Chinese
learners. Participants are assigned to either an ASR-supported practice condition using iSpraak or a
traditional audio-based practice condition, while receiving identical instructional content and
pronunciation targets aligned with textbook materials. Learners complete regular pronunciation
assignments, and post-test speech samples are evaluated by native Mandarin speakers with respect
to comprehensibility, accentedness, and accuracy of selected Mandarin consonants. In addition,
semi-structured learner interviews are conducted to explore experiences, engagement, and
perceptions of Al-assisted pronunciation practice.

Rather than foregrounding conclusive outcomes, this presentation focuses on the study's research
design, methodological framework, and pedagogical rationale, as well as learners’ perspectives on
ASR-mediated pronunciation practice. The study aims to contribute to ongoing discussions on Al-
assisted language learning by offering empirical and pedagogical insights into the integration of ASR
technology in L2 Chinese pronunciation instruction and by outlining directions for future research.

Keywords: Automatic Speech Recognition (ASR); L2 Chinese pronunciation; Computer-Assisted
Pronunciation Training (CAPT); Al-assisted language learning; Pronunciation instruction
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A Case Study of Jyutping's Effectiveness in
Supporting Cantonese L1 Primary Students’
Reading and Pronunciation Development

R BEUEAS

This paper examined the effect of Jyutping, which is a romanization of Cantonese, on Chinese-L1
children Chinese achievement and attitude toward Chinese learning in Hong Kong. Jyutping is a
standard romanization system for Cantonese created by the Linguistic Society of Hong Kong (LSHK).
It uses the Latin alphabet plus numbers for tones to show how Cantonese syllables are pronounced.
Most experimental work on phonetic annotation and Chinese literacy focuses on Hanyu Pinyin
(Mandarin), not Jyutping (Cantonese), and the latter has not been directly tested with Cantonese L1
primary students.

This paper intended to fill the gap. The participant, who is native Chinese speaker but now stronger in
English, engaged in a structured intervention over six weeks, integrating Jyutping into daily learning
activities such as reading exercises, pronunciation drills, and vocabulary practice. Baseline data were
collected through pre-intervention assessments of pronunciation accuracy and reading
comprehension, alongside student interviews to gauge attitudes toward learning Chinese. During the
intervention, ongoing data included weekly pronunciation recordings, observational notes, and
student reflections. Post-intervention assessments measured progress against initial benchmarks
afterwards. Quantitative results demonstrated notable improvements in pronunciation accuracy and
reading fluency, indicating that Jyutping may serve as an effective phonetic aid for primary learners.

Keywords: Jyutping; Cantonese literacy; Pronunciation Development
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Feasibility of Machine Translation System for Low-
Resource Sinitic Varieties: A Case Study of Hong
Kong Hakka

SAIER HEAL
Ex B University of Helsinki

The scarcity of sufficient documentation for lesser-known Sinitic varieties has often posed challenges
for the development of computational resources, such as machine translation (MT), where the
translation quality depends heavily on the quantity of bilingual sentence pairs in the database. Based
on the number of pairs, databases can be categorised as high-resource or low-resource. For
instance, the English-French database is typically considered high-resource for its substantial size of
approximately 280 million pairs; while low-resource databases contain significantly smaller quantities,
such as the one with roughly 35,000 pairs for Fon (Niger-Congo, Africa) and English (Haddow et al.,
2022).

However, while most Sinitic varieties are presumably considered low-resource, the technical
challenges seem possible to be alleviated with the aid of the grammatical and lexical similarities
among Sinitic varieties. Typologically, areal convergence are found among neighbouring Sinitic
varieties for their similarities, including grammatical patterns (Szeto & Yurayong, 2021). Moreover, as
noted in Hong Kong Hakka, over 50% of the reported lexical items are identical to their Cantonese
equivalents (Lau, 2021), indicating the significant lexical similarities between them.

Against this background, this study aims to investigate the feasibility of developing an inter-Sinitic MT
system under an extremely limited set of bilingual sentence pairs with a focus on the morphosyntactic
accuracy and its tendency of errors performed in translation. A prototypical MT model for Standard
Written Chinese and Hong Kong Hakka is developed by using Quantised Low-Rank Adaptation Fine-
tuning (QLoRA) method. First-hand data from Hong Kong Hakka are collected through linguistic
fieldwork in Hong Kong and transcribed in Chinese characters. Transcribed data are translated
manually to Standard Written Chinese, making a number of approximately 450 bilingual pairs.

The accuracy of morphosyntactic performance by the fine-tuned model is evaluated with a special
focus on Chinese-to-Hakka translation. A range of morphosyntactic constructions are selected as
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stimuli based on the comparative framework of Chinese dialectal grammar (Yue-Hashimoto, 1993),
supplemented by additional grammatical constructions observed from a typological perspective.

It has been observed that the model is capable of producing acceptable translations in respect of
morphology (incl. reduplicated forms and possession etc.) and some syntactic constructions, for
instance the comparative and object-marking constructions, which exhibit multidimensional
differences such as lexical choice, word order, and definiteness-denoting strategy. However, the
model generally struggles to encode forms that are shared across grammatical constructions and
functions in both the source language and the target language. For example, as le 7 in Chinese can
function as the markers of perfective aspect or current relevance in different syntactic positions (Li &
Thompson, 1989), the model often fails to provide appropiate translation. Identical error tendency is
also observed in the source language Hong Kong Hakka. While pin13 43 in Hong Kong Hakka is a
multifunctional form for marking indirect object, the agent in passive construction and the patient in
causative construction as géi 4 does in Chinese, the model can only identify and encode the
causative uses.

Statistically, a typical high-resource MT system, such as the English-French pair, achieves
approximately over 40 in BLEU score, while the English-German pair achieves around 26 (Vaswani
et al., 2017). Nevertheless, the prototype in this study, which is developed under data scarcity, can
achieve a score of 28.2, presenting a fairly acceptable result. It provides evidence for the prospects
of developing computational resources for low-resource Sinitic varieties, shedding light to not only the
empowerment of these varieties, but also the potential of developing pedagogical devices of
grammatical guidance through machine translation for second language learners.

Keywords: Grammatical Accuracy; Machine Translation System; Parameter-Efficient Fine-Tuning
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Comparing Pure Auditory Exposure and
Referential Learning in the Implicit Acquisition
of Mandarin Tones

Fig EBFIA LS

The acquisition of non-native (L2) lexical tones represents a bottleneck in Teaching Chinese as a
Second Language. Traditional pedagogical approaches often rely on explicit paradigms,
characterized by conscious rule-learning, the analysis of visual pitch displays, and immediate
corrective feedback. While effective for developing metalinguistic awareness, such explicit knowledge
may fail to translate into the automatic perceptual representations required for real-time speech
processing. In contrast, implicit training paradigms can mimic the incidental nature of naturalistic
acquisition to re-tune the adult perceptual system without the interference of conscious strategy. At
the same time, a second debate concerns the nature of the linguistic input: the efficacy of
decontextualized auditory drills versus usage-based, meaning-anchored learning. Traditional drills
focus on the discrimination of sound patterns in isolation, assuming that phonetic categories must be
established before they can be used. Conversely, contemporary usage-based theories propose that
phonetic acquisition is optimized when embedded within meaningful lexical and semantic processing.
This study bridges these two theoretical frameworks by investigating how the structure of implicit
input (i.e., purely auditory vs. referentially grounded) affects the learning of Mandarin tones. To
investigate these mechanisms, we conducted a direct comparison of two implicit training regimes with
44 adult native English speakers. Training targets included two Mandarin tone pairs: a level-rising
contrast and a level-falling contrast. In the Incidental Exposure condition (N=24), participants
passively listened to a sound distribution derived from an multi-step tone continuum. The frequency
of token presentation was manipulated such that sounds near the category endpoints occurred with
high frequency. In the Referential Learning condition (N=20), these same contrasts served as the
phonological cue distinguishing the names of novel objects. In each trial, they heard one name while
viewing two candidate objects and were required to resolve referential ambiguity by tracking co-
occurrences across multiple instances. No explicit feedback was provided during either training
regime. Perceptual gain was measured using a discrimination task performed immediately after
training. Results revealed that for the level-rising contrast, both implicit regimes resulted in
comparable performance in discrimination accuracy. However, for the level-falling contrast, a
significant advantage emerged for the Referential Learning group. These participants demonstrated
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significantly higher post-training discrimination performance and greater perceptual sharpening than
those in the Incidental Exposure group. Theoretically, these findings suggest that implicit phonetic
learning is not a monolithic bottom-up process. While purely auditory cues are sufficient for some
contrasts, the cognitive demand to map sounds to distinct referents (consistent with usage-based
theories) provides a top-down signal essential for resolving phonetic targets. Pedagogically, this
means that lexicalized implicit training, where tone acquisition is integrated into meaningful
vocabulary learning from the earliest stages of instruction, may be able to maximize perceptual
development.

Keywords: Tones; Phonetic Perception; Implicit Learning
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Heritage Language Learning Through Chinese
Songs: Cultural Identity and Language
Development

Liu Li Ball State University

This study investigates the pedagogical impact of using traditional and contemporary Chinese songs
as a tool for heritage language learners to explore cultural identity, strengthen linguistic competence,
and engage with the broader Chinese-speaking community. Through lyric analysis, reflective practice,
and public performance, students participate in a high-impact, community-engaged learning model
that integrates language, emotion, and culture. Quantitative and qualitative analyses indicate that
heritage learners demonstrate measurable improvements in listening comprehension, pronunciation
accuracy, and vocabulary acquisition. Moreover, participation fosters personal identity development,
emotional engagement, and connection with the Chinese-speaking community. This research
highlights the potential of music-centered approaches in heritage language education and provides a
replicable framework for integrating cultural expression and language acquisition.

Keywords: Heritage language learners; Chinese songs; cultural identity; language proficiency
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Investigating perceptions of CSL teaching in
Australian primary schools: The dynamics and
complexity in early years second language
programs

Yue Zhao

Zhejiang Normal University/Edith Cowan University

In response to the development of multilingualism and multiculturalism across the nation, an
increasing number of language programs starting as early as the Foundation level has been
witnessed in Australian primary schools in recent years. While the expansion of Chinese as a Second
Language (CSL) programs has been notable, CSL teaching practices in the early years remain
under-researched, especially how they are implemented to ensure a coherent and meaningful
program for the children. Existing research related to school-based language programs has either
examined CSL pedagogy for older learners or young learners from technical and methodological
perspectives, focusing on strategies, resources, and instructional design. However, limited attention
has been paid to the multifaceted processes of decision-making embedded within everyday teaching
practices and to how these practices are interpreted by the various participants involved in the
programs.

This paper stems from a PhD study that investigates current CSL teaching practices for children in
Pre-primary to Year 2 across four CSL programs in Australian primary schools. Guided by the
theoretical perspective of teaching as a social practice, the research adopted a holistic lens to
investigate multiple dimensions of CSL teachers’ practices. Drawing on a qualitative case study
design informed by constructivist post-modernism, data were collected through semi-structured
interviews with CSL teachers and teacher assistants, alongside focus groups with children. The
interview data were analysed to identify both micro-level nuances in teachers’ pedagogical decision-
making and the broader complexity shaping their enacted practices.

The findings reveal that CSL teachers' practices are underpinned by a dynamic integration of
Western educational philosophies, such as progressivism-informed early childhood pedagogy and
elements of Confucian heritage traditions, including structured knowledge transmission, moral
cultivation, and respect for teacher authority. Rather than positioning these traditions as oppositional,

157



PAPER - Y02 Y4H (3hZE: D3-LP-01)

teachers were mostly able to demonstrate deliberate and reflective negotiation between them. This
integration contributed to a clear sense of pedagogical purpose, informed their rationales for selecting
specific activities, created an engaging experience for the children, and motivated professional risk-
taking when adapting practices to suit specific classroom and program contexts. Teachers also
described challenges in navigating tensions between the shifting national attitudes toward Chinese
learning in Australia, the status of language as a subject in schools, curriculum expectations,
institutional constraints, parents’ attitudes, and their own educational culture as well as pedagogical
decisions.

Triangulated perspectives from teacher assistants and children further demonstrated the dynamics of
the teaching practices within the programs. Compared to the teachers, teacher assistants
emphasised issues of classroom management more frequently, revealing how their roles sometimes
impacted on the management of moral behaviours of the children, and even on teachers' intended
pedagogical endeavours. They also described conflicts between personal educational values
established in China and the local educational culture, and the challenges in shifting their own
understanding of effective language teaching. Children’s responses, in turn, provided insight into how
they experienced fun, engagement, and challenges in the CSL programs. Convergence across the
three participant groups suggests shared understandings of purposeful learning and positive mutual
support, while different emphasis on specific aspects of the teaching practices indicates the
complexity and negotiated characteristics of early years language teaching.

By attending to both alignment and divergence in participants’ perceptions, this paper demonstrates
that early years CSL teaching practices are neither fixed nor purely technical; rather, they are socially
constructed and ethically informed. This highlights the importance of recognising the multiple
elements valued by different stakeholders to support the co-construction of meaningful and
sustainable language programs.

Keywords: perceptions; Chinese as a second language; teaching practices; early years
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Low-Visibility Participation in International
Chinese Language Education: A Study of
Pasifika Learners in a New Zealand Secondary
School

MFEF JER T A

As linguistic and cultural diversity increasingly shapes secondary schooling in New Zealand, the
classroom participation of Pasifika students—those of Pacific Island heritage—in International
Chinese Language Education (ICLE) settings warrants closer analytical attention. While participation
is widely recognized as central to language learning, it is frequently evaluated through visible
behavioral indicators such as volunteering, extended turns, and whole-class performance. Such
visibility-biased assumptions risk marginalizing alternative yet meaningful forms of learner
engagement, particularly among minority student groups.

This study proposes the concept of low-visibility participation to examine how Pasifika students
engage in a secondary-level NCEA-aligned Chinese language elective course in New Zealand.
Drawing on qualitative data from longitudinal classroom observations spanning 30 weeks,
interactional transcripts, and semi-structured interviews with four focal Pasifika students, the analysis
focuses on interactional sequences in which students participate through brief responses, small-
group discussion, focused listening, and peer collaboration rather than sustained, teacher-fronted
whole-class discourse.

Findings indicate that participation is shaped by teacher nomination practices, differential response
expectations, students' exam-oriented learning goals, and perceptions of interactional risk. Although
Pasifika students may not consistently occupy the discursive center, they exhibit consistent and
patterned engagement through less conspicuous yet legitimate interactional modes.
Reconceptualizing participation as a continuum—rather than a binary of presence versus absence—
offers a more nuanced framework for understanding minority learner engagement in cross-cultural
language classrooms.

The study foregrounds the pedagogical importance of culturally responsive teaching in recognizing
diverse communicative repertoires and in structuring interactional conditions that support equitable

159



PAPER - Y03 Y4H (3hZE: D3-LP-01)

participation. By repositioning low-visibility behaviors as analytically significant, this research
contributes to a more inclusive account of learner engagement in ICLE within the New Zealand
educational context.

Keywords: low-visibility participation; Pasifika students; International Chinese Language
Education; classroom interaction; culturally responsive teaching
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A Study on Chinese Heritage Students Studying
in China: Their Cognition of Chinese Culture and
Learning Needs

FIH BEAS

Due to the uniqueness of their identity, Chinese heritage students exhibit a characteristic of
"imbalance between language and culture" in their Chinese learning. This study investigates heritage
students studying in China regarding their cognition of and learning needs for different categories of
Chinese cultural items through empirical methods of questionnaires and interviews. The findings
reveal the following: In terms of cognition, the order from highest to lowest is: Social Life; Traditional
Culture; Contemporary China, with variations in the cognition of sub-items, which are influenced by
factors such as the duration of stay in China . In terms of learning needs, the orderis: Social Life;
Contemporary China; Traditional Culture, which are affected by factors including the need for identity
recognitio ect. Overall, the needs show a trend of "contemporaneity" and "practicality." Based on
findings above, this study constructs a priority ranking for cultural item teaching targeting heritage
students and puts forward suggestions for revising the Reference Framework.

Keywords: heritage students; Chinese culture; cognition; learning needs; The Framework of
Reference for Chinese Culture and society in International Chinese Language Education
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CSL/CFL students’ learning achievement and
perceptions of using Putonghua-only or
translanguaging as a medium of instruction

Denggao Zeng ESF Kennedy School /
The Education University of Hong Kong

The complexity and diversity of teaching Chinese as a Second or Foreign Language(TCSL/TCFL)
has resulted in linguistically diverse classrooms worldwide, in which the impact of Medium of
Instruction (MOI) in primary CSL/CFL students’ learning achievement remains a neglected research
area. This study adopted a mixed methods research design comprising quasi-experimental research
and classroom observations on two parallel Year 2 CSL/CFL classes with 55 students at an
international school in Hong Kong. Additionally, follow-up interviews were conducted with a subset of
the students. One of the main findings indicates that using Putonghua-only as the MOI in a CSL/CFL
classroom to be more effective than translanguaging-MOI. It enhances students’ academic
performance, especially in listening and speaking. It reveals that in a Putonghua immersive class, the
teacher is more likely to be pushed to improve instruction clarity, provide appropriate learning tasks,
and use more instructional strategies to ensure comprehension. The analysis of interview data
reveals that while Putonghua-only MOI was considered beneficial for Chinese proficiency in the long
run, the students viewed the use of translanguaging as a more inclusive and manageable MOI.

Keywords: Teaching Chinese as a Second or Foreign Language (CSL/CFL); Medium of
Instruction (Mol); Putonghua-only; Translanguaging’ Perceptions
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How to use Al in Teaching Chinese as a Foreign
Language

52 BHA

As China can still enjoy a high economic growth now, there are a large number of foreign students
coming to Hong Kong to study Mandarin. As Hong Kong is truly an international financial center in the
world, therefore, a lot of students also come to Hong Kong to study Cantonese in order to find a job in
Hong Kong after they graduate. As Chinese Language is one of the popular subjects for them to
choose, every year , around 1000 foreign students (undergraduates or exchange students) studying
Chinese as a Foreign Language courses.

Chinese Language learning is a complex process that involves various cognitive and social
dimensions. To support this process, numerous technological tools have been developed, each
promising to make learning simpler or more efficient. A particular set of tools that has recently gained
popularity among educators and learners are tools based on artificial intelligence (Al). Although Al-
based language learning tools have been available for decades, a newer form of Al, known as
generative Al, has more recently caused Chinese language teachers to sit up and take notice. As a
Chinese language lecturer, | think we can carefully choose the suitable Al tools and help students
achieving their goals more easily and efficiently.

In this paper, | will show the audience how to incorporate Al tools such as DeepSeek, ChatGPT etc.
into the Chinese classroom at the University of Hong Kong. Actually, we use task-based methodology
for using Al tools in the Chinese Language courses. Also Al tools for Chinese Language Learning is
more suitable for intermediate to advanced students.

Keywords: Teaching Chinese as a Foreign Language; Al; DeepSeek; ChatGPT; Task-based
methodology
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Assessing Critical and Metacognitive Writing
Abilities in Al-Supported Classrooms: A Creative
Writing Approach in Chinese Secondary Schools

ITHR FEFINEEA BT L BT T E S 2

The rapid integration of generative Al tools, such as ChatGPT and Grammarly, into classroom writing
instruction has reshaped secondary education, creating both opportunities and challenges for
evaluating students’ authorship and higher-order thinking. This thesis investigates how creative
writing pedagogy, combined with teacher—student co-constructed rubrics, can be used to identify and
assess the students’ critical thinking and metacognitive writing abilities in Chinese secondary school
classrooms where Al support is present. Adopting a qualitative research design, it involves 90 Year
10-12 students and their Chinese language teachers in a 12-week instructional intervention. The data
will be collected through students’ creative writing tasks, Al-student interaction logs, process-tracing
tools (e.g., Inputlog, think-aloud protocols), classroom observations, and semi-structured interviews.
Thematic analysis will be applied to the data, guided by Paul’'s and Elder’s intellectual standards and
Zimmerman's self-regulation model. This research aims to produce an rubric-based framework for
assessing students’ writing in the context of hybrid human—Al authorship, offering both theoretical
insights and practical assessment tools for teachers. It contributes to the research on creative writing,
assessment theory, and Al-mediated learning, and provides strategies for maintaining educational
integrity in the era of generative Al.

Keywords: writing assessment; Al;critical thinking; metacognition; creative writing
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Why Teach Classical Chinese Language in
Twenty-First Century Australia?
—— An Indigenous Perspective

Prof Jon Eugene von Kowallis REEHH 2$%
(University of New South Wales)

I have taught classical Chinese language and classical Chinese literature as two separate courses
since | first came to Australia, arriving at the University of Melbourne in 1996, thence to the University
of New South Wales in 1999. The first thing | do is explain the relevance of classical Chinese to
learning modern Chinese. Basically, that is to tell students that Literary Chinese (wenyanwenX 5 X),
also known as Classical Chinese (Gudai Hanyuts X758 ), has been the writing system used in
China, Japan, Korea, the Ryukyuan Kingdom, Vietnam and in parts of Central Asia for over two
thousand years. Contrary to popular belief it is still being written in China, Japan and South-east Asia
today. It provided the building blocks for much of modern Chinese and Japanese vocabulary and is
frequently used and quoted in modern writing (and even speech), in part as a sign of erudition but
more often in order to gain credence / rhetorical authority. For that reason, as well as to gain
familiarity with traditional concepts, values and rhetoric, it is advisable that students of the Chinese
language master basic classical Chinese grammar patterns and reading as early as possible. At
Oxford this is begun in the first year of study, at UNSW either in second or third year, at Columbia in
third year and at Middlebury Chinese Summer School, at fourth year level. The language of
instruction at the first three is primarily English, whereas at Middlebury instruction is carried out in
modern Chinese. | would teach classical language one hour per week as part of our third year
Chinese language course, using Dr. Jeannette Faurot's textbook Gateway to the Chinese Classics: A
Practical Guide to Literary Chinese X & A\F9 (San Francisco: China Books and Periodicals, 1995).
Like me, the author attained her PhD in Oriental Languages (Chinese literature) at Berkeley under
Professor Cyril Birch B Z##%, a specialist in Ming drama and noted translator of Mudan Ting $tf}=
(Peony Pavilion) and the San Yan Er Pai == —#1 (as Stories from a Ming Collection), which won a
UNESCO prize. Neither Dr Faurot nor | specialized in Applied Linguistics or teaching Chinese as a
second language, but we both got involved in teaching Chinese as graduate students. Her textbook is
currently out-of-print and Dr Faurot is unfortunately deceased, but some of the lessons used in my
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course are available on my personal website jonvonkowallis.com (maintained at my own expense,
not UNSW's). Basically, what | did was cover lessons 1-3 in the first term, followed by 4-7 in the
second. | found that this gave students a firm enough basis to continue their study of wenyan later.
One advantage of the book is that, unlike Harold Shadick or Michael Fuller's textbooks, it does not
overwhelm students with grammar. Another is that it selects simple but interesting texts which allow
the professor to segue into a discussion of key concepts in Daocism and Confucianism. In other
words, it combines the teaching of language and culture in an immediate and enticing way. As an
aboriginal elder, Richard Hunter, a “knowledge holder’'whom | visited in Broome, Western Australia
once remarked, it is important to seek the right “teaching moments” when students' interest is peaked
to drive home points or at least stimulate their imaginations, not to overwhelm them with facts or bore
them with details when they are not open to them.
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Independent and self-regulated learning is widely recognized as a core competency for 21st-century

learners navigating complexity and uncertainty. In technology-rich learning environments, this skill is
especially important because students have access to a wealth of digital resources and rapidly
evolving tools. Educators and researchers emphasize not only technology's accessibility but also
students’ ability to use it intelligently, critically, and ethically to improve problem-solving and learning
outcomes. As new technologies continue to emerge, educational research consistently examines
their pedagogical benefits and risks.

Generative artificial intelligence (GAl) is one of the most influential and controversial technological
developments in recent years. Since ChatGPT's release, debates about its role in education have
intensified, with strong support and opposition coexisting in the literature. While GAl has begun to
permeate many aspects of daily life, its educational implications are of particular concern. Teachers
increasingly recognize GAIl as a powerful instructional preparation assistant for searching materials,
designing lesson plans, generating assessments, and synthesizing complex information. However,
they simultaneously express deep concern about students' inappropriate or uncritical use of these
tools. Reports indicate that a substantial number of students have used ChatGPT to write essays,
complete assignments, and take assessments, leading many educators to question whether such
tools should be permitted in formal educational settings. Beyond integrity concerns, scholars highlight
the limitations of GAl-generated content regarding accuracy and reliability, noting its tendency to
blend factual information with inaccuracies. Issues of bias, stereotyping, and discrimination
embedded in training data further complicate the ethical evaluation of GAI use in education.

Students’ attitudes towards GAl are similarly mixed. Research suggests learners actively use Al tools
to support reading, writing, and vocabulary development, particularly in language learning contexts.
Students often perceive Al as a virtual tutor that provides immediate, personalized assistance when
they encounter difficulties such as generating ideas or structuring responses. However, they also
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express concerns about the accuracy, reliability, and ethical implications of GAl-generated content. In
creative domains, additional challenges related to privacy, authorship, and ethical data use further
complicate students' engagement with generative technologies.

To address these challenges, this presentation introduces customized pedagogical Al agents: Al
systems designed according to learning theories (such as self-regulated learning, instructional
scaffolding, and learner autonomy), proficiency levels, goals, and interaction needs. Unlike general-
purpose GAI tools, these agents are not framed as content generators, but rather as learning
partners that provide support through structured interactions, interactive questioning, guided
reflection, adaptive feedback, and contextualized dialogue. These language education examples
demonstrate how customized agent behaviors encourage active retrieval, deeper processing, and
sustained engagement, rather than passive consumption of Al-generated output. It is worth noting
that the value of these agents does not lie in replacing teachers, but rather in augmenting
instructional capacity and supporting learners' autonomy, metacognition, and wellbeing.
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6A5H#KEF =5 D1-LP-02

D1-LP-02
Floor -2 / Tai Po Campus

Get Directions

Tin Ka Ping Lecture Theatre

6 H6RMZET G5 C-LP-11

C-LP-11

Floor -2 / Tai Po Campus
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